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CHAPTER 3 
RESEARCH METHODOLOGY  
 
This part covers a detailed description of the research methodology which is 
relevant to the research questions and objectives of the study. In the following 
section, the explanation begins with the explanation of research design which is 
chosen based on its appropriateness to the research objectives and research 
questions. Then, the rest of the sections includes description of the research site, 
the participants, the data collection, and the data analysis. 
3.1 Research Design 
This study attempted to examine the student’s verbal politeness competence in 
request performance with different level of power, distance, and imposition. This 
present study also investigated the student’s perception of politeness of requesting 
with different level of social variables. With those as the points of investigation, 
the present study followed a qualitative procedure which was supplemented by a 
quantitative aspect. Qualitative approach was mainly employed since it seeks to 
obtain rich and holistic description on human behaviour, particular activity, 
experience, and situation in particular context (Fraenkel, Wallen, & Hyun, 2012; 
Marvasti, 2004; Bogdan & Biklen, 2003) which in this case is student’s 
production of certain speech act; how they demonstrate polite requests through 
linguistic expressions that are appropriate to the different situations.  Besides, the 
approach was also used since it does not focus on generalization to other 
population (Malik & Hamied, 2016), is conducted without making the hypothesis 
in the prior stage (Grimes & Schulz, 2002), and doesn’t involve treatment or 
teaching intervention (Fraenkel, Wallen, & Hyun, 2012).  
Moreover, quantitative procedure also supplemented this study. The 
quantitative approach was used particularly in the process of quantifying the 
rating results. This quantification process is required so that the general picture of 
students’ politeness competence can be gathered. Besides, this is important in 
attempt to provide the foundation for the qualitative interpretation.  
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3.2 Research Site  
This present study was conducted in one of the private universities in Garut, 
Indonesia. The concerned site is the only university in the area that offers 
educational programs. One of the programs offered is English -from which the 
participants of the study were selected. The English program of this university is 
preferred as the research site for several reasons. First, the English background 
will likely provide a greater familiarity for students in using English as the 
medium of interaction and learning, and hence it is considered relevant with the 
purpose of the study. 
The second reasons for undertaking the research in this setting are 
accessibility and familiarity. As a former graduate of the university, the researcher 
considers that the permission to conduct the research is accessible. Accessibility 
becomes a prioritized consideration since it is confirmed as a necessary 
prerequisite for the establishment of trust, and for the feasibility of pursuing the 
investigation in the research site (Creswell, 2012, p. 50). Moreover, this 
familiarity with the research site may promote more reliability of the research 
since trusting relationship and understanding of hope-for benefits with all 
stakeholders are already established (Gustine, 2014). Last but not least, the 
decision for choosing this university as the research site is motivated by the aim of 
the research which is to fill the gap in research of politeness in Indonesian context 
which is scarcely done particularly in the research site. 
3.3 Research Participants 
In regard to the participants of the study, who were selected from the English 
program, 10 undergraduate students were chosen purposively based on the 
predetermined characteristics of the research participants (Cohen, Manion, & 
Morrison, 2007, p. 115). These students were selected based on several 
considerations. In the selection process, the first consideration is their age. 
According to Peng , Xie , and Cai (2014), young learners may have less awareness 
in term of politeness strategies. Therefore, older students are considered more 
reasonable in order to figure out student’s target language politeness competence. 
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The average age of the participants ranges from 19 up to 21 years old. These 10 
participants consist of 3 males and 7 females. 
The second consideration upon the selection of the participants is the 
student’s levels of proficiency in which it is assumed that higher level of student’s 
proficiency may facilitate students to comprehend the concept of politeness 
aspects. The third factor is that the participants were selected based on their 
experiences of having joined linguistics and pragmatics courses. This becomes 
one of the considerations because the participants may have background 
knowledge about the concept of politeness which is often discussed within the 
area of pragmatics. 
With respect to their background information which was gathered by using 
background questionnaire (appendix 2), the participants come from the same 
background, that is, they have Sundanese as their first language, and Indonesian as 
their second language. In addition to that, all participants admitted that they 
haven’t been in English speaking countries. Yet, they on several occasions have 
talked to foreigners, and ever been taught by English native speakers. Despite 
their short amount of exposure toward talking with English native speakers, they 
received formal English instructions in their school started from, the earliest one, 
fifth grade of primary school. This means that by the time the present study was 
conducted they have learned English for about ten years.  
3.4 Data Collection  
In attempt to answer the research questions, this study used audiotaped discourse 
role-play task and student’s verbal report interview. The use of role-play and 
verbal report as source of data, apart from being the most common method in 
interlanguage pragmatic research (Kasper, 2000; Woodfield, 2008; Rue & Zhang, 
2008), may help to map out and explain more fully about the phenomenon 
investigated in this case the student’s politeness competence when performing 
request with different level of social variables.    
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3.4.1 Discourse Role-Play Task (DRPT) 
To collect the data, the study utilized Discourse Role-Play Task (henceforth 
DRPT). Despite being criticized for being artificial and not offering opportunity to 
study pragmatic patterns like authentic data, role-play was chosen as one of the 
research instruments for several reasons. First, even though role play does not 
provide the researcher with authentic data, it has been acknowledged that role 
play, compared to short written discourse task, represents an approximation to 
spoken discourse (Felix-Brasdefer, 2008). Second, it allows the researchers to 
control the context of the scenarios (discourse) such as involving different power, 
distance, and imposition, and control type of pragmatic phenomena that they 
attempt to elicit (Schauer, 2009).  Besides, Kasper and Rose (2002, pp. 95-96) add 
that such an instrument when carefully designed may provide insightful 
information about speaker’s knowledge about the linguistic choices that are 
relevant to social context. 
The purpose of the DRPT is to assess the student’s verbal politeness 
competence in request performance. The DRPT consists of 3 request situations 
which were drawn and adapted from some previous studies in the interlanguage 
pragmatic. The situations were aligned with social variables outlined by Brown 
and Levinson (1987); distance (D), relative power (P), and rank of imposition (R), 
and followed Scollon and Scollon’s (2001) politeness system. The distribution of 
the situations is illustrated in the following table. The complete prompts of each 
role-play situation were available in the appendix 3.  
Table 3. 1 
 The Distribution of the Role Play Situations 
Politeness 
system 
P D R Interlocutors Description of 
situations 
Solidarity 
system 
Equal 
 (-)  
Close 
(-) 
Low Best friend 1. Ask for note  
Deference 
system  
Equal 
(-) 
Distant 
(+) 
High An 
acquaintance 
2. Ask for a lift  
Hierarchi
cal system  
Unequal  
(+) 
Distant 
(+) 
High Lecturer 3. Ask the lecturer 
to extend the 
paper due date  
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Before administered to the focused participants, each role-play situation was 
piloted to non-participants that come from the same grade as the participants. The 
purpose of this pilot study was to examine the clarity of contextual information 
included in each role-play situation and the authenticity/familiarity of the role-
play situations. The result of the pilot study indicated some findings. In regard to 
clarity, the students viewed that contextual information such as power, distance, 
and rank of imposition was all clear. However, the students suggested to simplify 
the wording of each situations arguing that the words used were too complex and 
unfamiliar. With respect to authenticity of role-play situations, the students 
admitted that the situations have happened to them and their friends. Thus, all the 
situations are considered familiar and authentic. These results became the solid 
ground for using the prompts to the focused participants. 
Then, the 3 role play request situations were assigned to the 10 participants 
to be performed. Prior to the role plays, the students were given instructions of 
what they need to do. They were asked what they would say and do in each 
situation in the exact words as they would in real life.  The situations were read by 
the researcher and when they didn’t understand, more explanations were given. 
During the role-play activities, the students interacted with three different 
interlocutors in three different request situations. In asking for a note situation, the 
students conversed with other students out of the focused participant that they 
consider as their best friends. In asking for due date extension to the lecturer 
situation, some students interacted with the researcher and some other with the 
research assistant who also acted as the lecturer. These two interlocutors were set 
as the lecturers with the purpose to achieve time efficiency. The research assistant 
has been trained to act as the lecturer and interact as naturally as possible during 
the role-play activities. 
Moreover, in asking for a lift situation with the acquaintance, the students 
interacted with other students whom they have never spoken to, yet have 
occasionally met at campus. These students who served as the interlocutors were 
chosen based on their willingness to join the study. All of the role-play tasks were 
conducted at a room in the research site and lasted for 2 days. Since all students 
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did not provide consent to be video-taped, the role plays were only audio-recorded 
by using a phone as recording device. The duration for each of the students’ role 
plays was from 1 to 2 minutes.  
3.4.2 Interview 
To get better understanding of the data gained from role play tasks, the interview 
was carried out. Woodfield (2008) explains that interview or verbal report enables 
participants to provide the researcher with the reasoning and perception behind 
their linguistic choices. Therefore, this is in line with the purpose of the second 
research question, that is, to explore the student’s perception of politeness of 
requesting with different level of power, distance, and imposition. The interview 
was conducted to the participants right away after they performed the role play.  
During its implementation, the interview was conducted by using semi-
structured format. This type of interview is useful to be used due to its flexibility 
that, according to Berg (2001, p. 71), the interviewers are permitted (in fact 
expected) to probe far beyond the answers to their prepared and predetermined 
questions. With that as the foundation, the interview was guided by some 
questions which were developed based on the theoretical views underlying this 
study. The students were asked mainly about why they performed the way they 
did, how they view politeness, how they view the social variables, how they 
perceive the polite request and etc. These guiding interview questions can be 
found in the appendix 4. Finally, all of the speeches made during the interviews 
were audio recorded with the interviewees’ prior consent and also transcribed in 
order to enable the data to be accessible for later inspection. 
3.5 Data Analysis 
The following covers description of how the data collected through the discourse 
role-play task and the interview were analyzed.  
3.5.1 Analysis of the Role-Play Data 
In the present study, the role play data were analysed by conducting 
appropriateness rating. Prior to the rating process, however, several steps were 
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undertaken. First, the role play data were organized based on the role-play 
situations i.e. asking for a note, asking for due date extension, and asking for a lift. 
This was done to make the transcription process easier. Second, the data were then 
transcribed and coded. In the process of coding, since politeness in this study was 
examined based on the appropriate use of the request strategies, the head acts (the 
nucleus of the act) were the only aspects that were identified. In other words, the 
coding focused on the single turn in which the request forces were manifested. 
However, in a few cases, the students’ utterances conveyed other aspects 
aside from the head acts such as the downgraders, polite marker “please” and etc. 
Therefore, the example of coding was as follow:                
Hey | Susan, | as you know that I missed a class a day before |. And I want to copy 
your note, please!” 
The example above was acknowledged as the single turn in manifesting request 
which consists of  
a. alerter   “Hey”,  
b. vocative   “Susan”,  
c. grounders   “as you know that I missed a class a day before”,  
d. and the head act  “I want to copy your note, please!”.  
The coded data were then rated by 3 non-native English speakers (i.e. two 
university EFL lecturers and the researcher) using 5-point scales from 1 very 
inappropriate to 5 very appropriate (the complete descriptors are available in 
appendix 5). This appropriateness rating scale was adapted from Taguchi (2006). 
Appropriateness is interpreted as the ability to perform the requests appropriately 
according to the situations.  Thus, through the scale, the raters evaluated whether 
the students have the ability to use linguistic expressions that are appropriate in 
terms of directness and politeness according to the situations. 
In this study, appropriateness was set as the major aspect to determine 
politeness because, according to Leech and Short (2007, p. 248), interpreting 
politeness should be with reference to “some contextual norms of 
appropriateness”. Reiter (2002) also argues that in the assessment of politeness, 
investigating the linguistic choices alone will be insufficient without looking at 
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the relationship between the participants based on the shared standards. In other 
words, to be understood as polite, the speakers should make sure that their choice 
of words or expressions are appropriate to the social expectations and rules.  
Moreover, another important point that needs to be highlighted in the 
process of scaling was the standard of assessment. The students’ English requests 
were evaluated by non-native English speakers whose cultural and linguistic 
background may significantly influence their behaviour in giving the ratings. 
Consequently, the rating results may not be consistent with those of given by the 
native speakers of the target language. However, in attempt to minimize the issue, 
the raters were given a sort of preliminary training in which the raters were 
familiarized with the concept of politeness in English requests, the assessment 
criteria, and the example of assessment. These aspects were discussed in order to 
generate what Leech (2014, p. 265) acknowledges as “an assumed target norm or 
yardstick” which can be used to assess the students’ degree of politeness. 
As stated above, the rating scale required the raters to assess the students’ 
politeness on the basis of the appropriateness of their linguistic realizations 
according to the request situations. Therefore, the first indicator identified was the 
directness/indirectness level of the strategies. To determine the levels, the 
taxonomy of strategies from Clark and Schunk (1980) and Blum-Kulka, House, 
and Kasper (1989) were adapted. In the taxonomy, the levels consist of direct 
strategies, conventionally indirect strategies, and non-conventionally indirect 
strategies. Each of these levels carry out their own subcategories. Particularly, the 
classification for conventionally indirect strategies was drawn from Clark and 
Schunk (1980), and the other two (i.e. direct strategies and non-conventionally 
indirect strategies) were taken from Blum-Kulka, House, and Kasper (1989). The 
detailed classification of the directness/indirectness levels including their 
respective categories and samples were displayed in the following table. 
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Table 3. 2  
Level of Directness/Indirectness 
Directness level  Subcategories  Examples  
Direct (least 
ambiguous) 
Mood derivable Give me the cards  
Performative  I am asking you to give 
me the cards 
Want statements I want you to give me the 
cards  
Need statement  I need you to get the card 
for me 
Conventional 
Indirectness  
Suggestory formulae 
  
Why don’t you lend me 
your note? 
 
Preparatory condition 
(query preparatory)  
Permission  
 
 
 
Imposition  
 
 
 
Ability 
 
 
 
Commitment  
 
 
 
 
Obligation 
 
 
May I ask to borrow your 
note? 
 
 
Would you mind lending 
me your note? 
 
Can you lend me your 
note? 
 
 
Will you lend me your 
note? 
 
 
Shouldn’t you lend me 
your note? 
Non-conventionally 
indirect 
Hints  Do you happen to have 
the cards? 
The second indictor was syntactical forms within the strategies which have 
functions to determine the directness level of the requests. These syntactical forms 
were synthesized from some major theories proposed by Lakoff (1977); Blum-
Kulka, House, and Kasper (1989); Leech (2014). The syntactic and semantic 
features that were used in this study were sentence structures (Lakoff, 1977), 
request perspectives (Blum-Kulka, House, & Kasper, 1989), and modal particles 
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(Leech, 2014). The following table outlines the syntactic/ semantic aspects that 
are counted as the indicators.  
Table 3. 3  
Syntactic and Semantic Features 
Syntactical forms  Categories   Examples  
Sentence structures  1. Imperative  
 
Lend me your note 
2. Declarative I would like to borrow 
your note 
3. Questions  May I borrow your 
note? 
Request perspectives  1. Hearer-oriented  Can you….? 
2. Speaker-oriented  Can I….? 
3. Hearer-speaker 
oriented 
Can we…? 
4. Impersonalized  Is it possible …? 
Modal verbs 1. Semantic forces Will vs Can 
2. Tense  Can vs Could  
 
The third indicator was the use of lexical/ phrasal downgraders. Even 
though they did not become the major consideration during the rating process, 
these modification devices to some extent influence the politeness judgment. The 
taxonomy for these categories was drawn from the taxonomy of modifiers from 
Soler, Martinez-Flor, and Jordà (2005), and Woodfield (2012). The aspects 
included were politeness marker please, consultative devices, downtoner, 
grounder, disarmer, vocative, alerter, and etc. 
Moreover, the aforementioned linguistic devices were judged with reference 
to social variable in the request situations such as the relative power, the distance, 
and rank of imposition (complete elaboration of contextual factors has been 
offered in section 2.2.3.4. By this, the raters acknowledged politeness rules in 
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making English requests synthesized from the theories proposed by Scollon and 
Scollon (2001); Taguchi (2006); Leech (2014). In the case of request, when the 
speakers are faced with the request situation which involves a high-degree of 
imposition and is addressed to a person who is distant and has more power, the 
greater degree of indirectness is required in order to protect the face of the 
addressee (Taguchi, 2006). Let’s consider the following request strategies to 
understand the concept better.  
(1) Would you mind switching it off for me please? 
(2) I want you to switch it off for me please 
In such request situation in which the speaker addresses the request to a 
lecturer who is more superior than, and at distant relationship with the speakers, 
(1) appears to be more appropriate or polite than (2) for several reasons. First, (1) 
promotes degree of indirectness (Clark & Schunk, 1980). Second, the 
interrogative structure puts the speaker in a humble position with respect to the 
person he’s asking; he/she is in need of response from him; he is at his mercy 
(Lakoff, 1977). Besides, this also allows consultation to the addressee, and hence 
gives decision and option to the addressee about the acts (Leech, 2014). Third, the 
hypothetical distancing form “would” makes the request sound more tentative, 
and marks the utterance with the indirectness characteristic of a polite request 
(Leech, 2014). Fourth, the politeness marker “please” further helps redressing the 
force of the request. Meanwhile, the reason for (2) being perceived as less 
appropriate is because the verb “wants” indicates more positive desire and 
requires for stronger commitment on the part of the addressee to do the acts (Clark 
& Schunk, 1980). It does not give any option to the hearers for non-compliance. 
The only device that slightly softens the directives is the politeness marker, 
please. Therefore, considering the social variables involved, the first strategy is 
much more appropriate than the second one. 
However, if the first strategy above is used in another situation in which the 
request involves low degree of imposition, and is directed to the person in equal 
and close relationship, the perception of the appropriateness of such strategy will 
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probably change. Taguchi (2006) suggests that when the request is held in such 
situation, the degree of indirectness and politeness required is small.  
(3) Would you mind lending me your note please? 
(4) Jane, I need to copy your note 
According to Scollon and Scollon (2001), in symmetrical relationship 
between close friends, involvement strategy is usually preferred. In utilizing 
involvement strategy, the speaker uses devices asserting that he/she is closely 
connected to the hearers, and pointing out common in-group membership (p. 46). 
(4), in this case, somehow meets those two suggestions by involving first name 
which signals familiarity, and using direct way of request which signifies 
commonness in close relationship interaction (Leech, 2014). Thus, (4) is open to 
the interpretation of “polite” or appropriate expression than (3). 
However, the use of direct strategy will be considered inappropriate when 
it’s addressed to a friend at distant relationship. Scollon and Scollon (2001) argue 
that if the request which is addressed to the interlocutor which are equal but at 
distant position, the indirect strategies are expected to be used out of respect for 
each other and their position. Let’s consider the examples of request addressed to 
adult stranger, or even to acquaintance from Butler (1988): 
(5) Could you possibly pass me that book? 
(6) Pass me that book.  
In such situation, (5) will be perceived much more appropriate than (4) 
mainly because of the shift in authority relations. This distant relationship makes 
it necessary to appear indirect. Simply put, the strategies appropriate for such a 
request situation is almost similar with that of for request situation involving 
asymmetrical relations. 
In sum, the two raters including the researcher evaluated the degree of the 
students’ politeness in the realization of requests based on these parameters. The 
rating results achieved 72% degree of agreement. The extreme differences 
occurred during the politeness judgment were solved by conducting discussion 
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among raters in the follow-up meeting. In this study, the average score from the 
three raters was assigned as the final score.  
3.5.2 Analysis of Interview Data 
In attempt to analyse the interview data, Creswell’s framework (2012) of 
qualitative data analysis were utilized. The process of analysis undertook five 
different stages; organizing the data, transcribing and translating, coding the data, 
representing the data, and interpreting the result of analysis. In organizing stage, 
the data were organized into computer files, and sorted based on the date of the 
interviews and the student’s name. 
After being sorted, the data were then transcribed verbatim. For practical 
purpose, the transcribed data were translated into English. The next stage was 
coding the data. Coding is viewed as the process of segmenting and labelling 
information to form descriptions and broad themes in the data (Creswell, 2012). 
The data coding in the present study was illustrated in the following table. 
Table 3. 4  
Coding of Interview Data 
Interviewer/ 
Participant 
Question and Responses Coding  
I  Based on your perception, when somebody 
says the word “politeness”, what comes to 
your mind? What can it be associated with? 
Politeness: Way 
of treating 
people P1 : Politeness is about our ways of treating 
people well. We can do it by paying 
attention to our language or our behavior 
I What is polite language like? Polite language: 
adjusting 
language based 
on the situation  
 Polite language is not too informal when we 
talk to our elder, not to formal when we talk 
to a friend. What I mean is we have to 
adjust our language based on the level. 
There is level 
 
Having the data categorized into meaningful categories, the next stage was 
representing those findings in a form of narrative discussion. This stage consists 
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of summarizing, in details, the findings from the data analysis. The last stage 
undertaken in the interview analysis was data interpretation. In this present 
research, interpretation is viewed as the process of making sense and forming 
meaning to the data based on comparisons with past studies, personal views, or 
justification from the principal theories. 
